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Introduction

Globalization has historically been projected as an idea which is supposed to create an equal playing field amongst all nation states. However, the research of the historical development and evolution of globalization, shows that this notion is fashioned primarily for the benefit of first world capitalist nations at the expense of developing nation states. The research will also show that the notion of globalization functions to undermine higher education within less developed countries who were historically colonized and oppressed by the said capitalist first world countries. An attempt to establish a level of equity and equality globally amongst nation states through higher learning institutions in the form of internationalization, has also proven to be to the detriment of less developed nations. This essay will present an in-depth analysis of the historical framework of globalization and its institutions and their impact on higher education. Additionally, literature will be presented on internationalization and its impact on higher education. Globalization and internationalization both brought about more favourable outcomes in first world nations when compared to less developed nations.




Description and General Analysis of Globalization, Internationalization and Higher Education
Globalization
[bookmark: _Hlk129204603]“Globalization refers to the fact that more people across large distances become connected in more and different ways” Lechner and Boli (2008), as cited by Francois (2015, p.38). However, Skiar(1991) according to Francois (2015) states that historically, the practice of globalization has been guided by a myriad of ideologies which gave credence to the many forms in which globalization have been exercised through time. Some of these views which have governed the execution of the notion of globalization include the imperialistic and neo imperialistic ideology, the modernization and neo evolutionist view, the neo Marxist perspective, the world system perspective and the mode of production perspective. Given these complex meanings and interpretations attributed to the term globalization, it is difficult to completely decipher what globalization really entails.
[bookmark: _Hlk128709741][bookmark: _Hlk128735438]Josan and Voicu (2015, p.64) defines imperialism as “an analytical tool for studying international relations and global power relations”. However, in order to best describe how this analytical tool is being used in the context of globalization, a relatively good understanding of the term empire, the types of empires and the purposes of empires is required. “The concept of empire refers to the expansion and extension of a state power and its influence outside their own territory” Josan and Voicu (2015, p.65). The purpose for the expansion and extension of an empire is to increase their economic wealth, political powers, sociocultural hegemony and geographical territorial expansion. This imperialistic framework of globalization was adopted by both first world countries with ideological differences and informal and formal empires. As it relates to the latter the difference between formal and informal empires are fundamentally rooted in the way they are defined.  According Renfro and Alessio (2020, p.4) formal empires are commonly recognized by the following definition: “a large political body which rules over territories outside its original borders.” Whereas, informal empires “tend to focus instead on the dissemination of an invasory colonial culture that stresses the superiority of the colonizing power” Renfro and Alessio (2020, p.3).    
According to Josan and Voicu (2015, p.66) capitalist imperialism was studied and analyzed first by world Marxists’ ideologists “who developed the Marxist general theory of capitalist imperialism”.   Grayling (2005) posits that the Marxist capitalist theory is designed to eventually collapse, due to double standards in wealth acquisition. Marxist also are of the belief that the capitalist system is used as a medium for empires to expand on their wealth through the invasion, annexation and exploitation of foreign nations. Vlados (2019) indicates that the exploitation of developing countries by the first world capitalist countries occurs under the guise of so called global international relations between countries.
Francois (2015) states that the modernization or neo evolutionist idea of globalization suggests that for a society to remain traditional or underdeveloped is tantamount to being anti progressive. This philosophy of modernizing traditional societies derived from the Marxist theorist of capitalism according to Rosa Luxemburg (1913) as cited by Moussaly (2015) suggests, that capitalism absorbs everything within its orbit however due to its internal contradictions is more likely to destabilize and disrupt traditional societies. Olson et al as cited by Moaddel (1994, p. 277) on the other hand, indicates that according to the modernization perspective of globalization “conflict is a necessary consequence of the transition from the “traditional” to the “modern” stage of development”. Developed nations justify this infliction of discord amongst traditional societies, by indicating that they too went through the conflict laden transition, to become a developed capitalist nation. This idea however, is refuted by Gillis (1970) according to Moaddel (1994) where he states that, the modernization theory is historically limited to western Europe and should therefore not be used as a blue print for progress and transformation. In addition, European nations have also proven not to be willing to assist in solving the problems they have contributed to in traditionalist societies.  Blanton (2018) proposes that one of the remedial steps that can be taken in order to lessen the impact of the transition from traditional to modern societies, is the appointment of leaders who will promote the capitalist economic ideals.  
The world system theory of globalization suggest that Western European capitalist nations can extract a surplus of resources out of the less developed nations, while simultaneously setting trade policies which negatively impact the said nations (Moaddel 1994). As a consequence, the national development of the third world countries is hindered, leaving them more vulnerable to internal political conflict, guerilla warfare and coups. This form of Globalization is fashioned to destabilize less developed nations in order to keep them reliant and dependent on the European exploiters. Thus, this deliberate sabotage of the progress of less developed countries, enables capitalist first world countries to establish economic, political, cultural and social dominance over less developed states, according to Moaddel (1994).  
Kartani 2014 as cited in Pham (2014) suggests that, according to the early writings of Marx, the phrase ‘mode of production’ can also be referred to as mode of exchange. This idea of exchange has existed amongst settlers from time immemorial. However, it is also worth mentioning that some of these exchanges manifested themselves not only in sharing and trade but also wars. Kartani 2014 according to Pham (2014) posits that Marx’s interpretation of exchange has to be amended to include the most recent documented evidence on the nature of mode of exchange. As a consequence, mode of exchange should be characterized as exchanges between countries that can be free or unfree and reciprocal or non-reciprocal.
[bookmark: _Hlk130050368]On the other hand, according to Richards and Mangiza (2018, p.31), “a mode of production is defined by its functions and the role it plays in a specific socioeconomic and politico-ideological environment”. Thus, globalization may be regarded as a mode of production itself, for its is by virtue of the conditions globalization creates, the capitalist economic system is able to thrive. One of these conditions, is the ability to transfer large sums of money through a globalized banking system. Richards and Mangiza (2018) further strengthen this point, by stating that 1.5 trillion dollars, is exchanged in the world’s currency market daily, to the benefit of the global economic system and trade. Moreover, one of the functions of globalizations is to make matters of labour and production more efficient and effective, in favor of developed nations, as posited by Richards and Mangiza (2018). Hence, irrespective of efficiencies and effectiveness connected to labor activities and production, first world countries use this to their advantage by outsourcing labor to less developed countries where labor is significantly cheaper than in the developed countries. Thus, changing the framework in which production takes place and how labor forces and profits generated from economic activity, are distributed worldwide. Globalization capitalist mode of production just as its predecessor Marxism, modernization and the world system mode of production, aim to increase the wealth of first world countries at the expense of poorer countries.
Hindes and Hirst as stated by Richards and Mangiza (2018, p.30) also indicate that mode of production is defined as “an articulated combination of relations and forces of production structured by the dominance of the relations of production”. These relations and forces through the evolution of capitalism however, are always subject to change. Examples of paradigm shifts in modes of production are more evident in the changes in global relations between Europe and Africa, the Caribbean and Pacific countries (ACP).  The global relations between Europe and the ACP has shifted from the ACP being pre-capitalistic nations to them adopting the European system, as a consequence of the following capitalist systems having been imposed on them: the empire system, modernization system and the world system. 
[bookmark: _Hlk130140093]Rumyantsev (2015) on the other hand suggests that the transition amongst mode of production systems is between the industrial technological mode of production and the post-industrial technological modes of production. This transition, is apparent because of the significant decrease in human activity in the global labor market, as a consequence of the development and introduction of various intelligent technologies into the labor force according to Rumyantsev (2015). In addition, one of the main characteristics of intelligent technologies is their design to counter and lessen the hazardous environmental impact of the machine-based technology which has dominated the industrial technological mode of production. Given the increasing concerns about the pollution of the earth’s atmosphere, the growth and popularity of intelligent technologies is on the rise. Some intelligent technologies such as renewable energy, nanotechnology, atomic-molecular technology and biotechnology as products, have shown to have globally high consumer properties and distribution potential: Rumyantsev (2015). Given the importance and role of intelligent technology in the contemporary mode of production, one may also suppose that globally the world is led by a post-industrial technological mode of production. 
The success and growth of the economies within various historical modes of production is grounded in the global citizenry’s competence in the domains upon which the mode of production of the day is dependent on: Francois (2015).  Hence, education functions as the premier institution where students learn how to become globally competent according to Chandir and Gorur (2021). Education institutions, are therefore, places where “knowledge, attitudes, and skills that are compatible with the new reality of globalization” are acquired, according to Green and Olson, (2003) as cited by Francois (2015, p.40). Global competence enables a vast and expansive world to become more integrated and interconnected through the emergence of science and technology, thus, changing the world into a global village. However, in order to maintain the integration brought forth through science and technology, it is imperative that education is equitable, impartial and available to all, irrespective of the economic standing of a nation. Education functions as a catalyst where the global citizenry and the countries they represent, remain globally relevant and competent.

Internationalization
Knight (2003) as cited by Beck (2012, P.134) posits that the general understanding of the concept internationalization “is that it is a process integrating an inter-cultural and international dimension into all areas of the university”. Beck (2012) on the other hand considers internationalization to be a direct response to globalization, given, the economic, political and societal forces which drives the 21st century. Thus, the 21st century form of globalization has led to an increase of international activity and mobility and exchange programs, particularly amongst higher learning institutions. There is growing evidence of traditional universities that initiate distant learning programs for the purpose of attracting students from abroad. This form of internationalization of higher learning does not only provide students with a myriad of study disciplines but, also affordable and qualitative study possibilities. Alvis (2016) states that higher learning institutions which have adopted the notion of global learning are able to provide students with quality education through the use of technology, international students service learning projects and exchange programs. Technology has led to higher learning becoming more cost effective due to many learning possibilities available to participate in online learning programs, such as Globally Networked Learning (GNL) and the SUNY Center for Collaborative Online International Learning (COIL).  Moreover, Knight posits as cited by Beck (2012) that the influx of scholarship programs and local government’s policy changes in the areas, immigration, labour markets and governments support for academic mobility, may also encourage the advancement of international learning activities within universities. Dixon (2006) according to Beck (2012) posits that the internationalization of higher learning institutions, is driven by a high demand for students worldwide to attain the skills and knowledge necessary to thrive in 21st century global economy. Thus, rendering universities to function as marketplaces for the recruitment of students. When higher learning institutions primary function is shifted from a service function to a market function, it means therefore that education too has become a tenant of the Globalized economic system. De Witt (2011) according to Beck (2012) purports that by virtue of changing the profile of higher learning institutions from a service to a profit-based profile, internationalization’s function is to advance the economic agenda of the globalized system. The notion of having universities primarily driven by economic and commercial principles would consequently relegate their true purpose which is to function as institutions of knowledge acquisition, into a frivolity. 
Winch and Gingel (1999) have listed the following advantages and disadvantages of education being sold as a commodity. Some of these advantages include markets providing the consumer with more choices, in addition the buyer has the right to terminate the transaction if they are not satisfied with that which is produced. In addition, “post-compulsory education is best provided for by a market mechanism” according to Winch and Gingel (1999, p.139). Grace (1989) on the other hand posits in Winch and Gingel (1999) that education is primarily more so a public good than a private one and can therefore not be regarded as a commodity. Other skeptics such as Jonathan (1990) have indicated in Winch and Gingel (1999) that public goods are ultimately publicly distributed. Hence, education for profit does not drive either the need or the motivation for one to purchase education. 
Beck (2012) posits that universities catering programs to foreign students, by virtue of the description ‘foreign’ may be conveying an erroneous idea that the word “foreign” means global. Therefore, creating the misconception that the student’s geographic location should be considered local due to its distance from the university at which the student is pursuing studies. Thus, it is necessary to ensure that the main tenants of globalization and localization are integrated into policies governing internationalization. Thatcher 2007 describes policy internationalization according to King (2010, p.584) as “the increased worldwide convergence of policy approaches by national governments in many sectors”. Examples of policy coordination for the purpose of internationalization is evident within the European Union where structural conditions relating European research and European higher learning institutions have been aligned through policy. It is however, noteworthy that King (2009) indicates in King (2010) that higher education institutions which follow a profit-based model, are more influential when setting policies for internationalization. This therefore clearly indicating the status amongst universities when it relates to setting policies for offering higher education internationally. Policy internationalization however, may not always be the solution to all the issues facing higher learning institutions because of the diverging issues amongst the said universities.    
Higher education
Higher education is described as education beyond high school, especially at a college or a university. Lovett (2008) posits in Francois (2015) that higher education functions as a basis to establish strategies for the purpose of instilling values, skills, and knowledge which are to be used to strengthen economic, cultural and political ties amongst nation states. Thus, it is imperative that nation states share the same higher education policies in order to establish the aforementioned ties. One such policy according to Smith (2013) is the massification of higher education globally to combat the elitist and preferential bias associated with higher education. It is important that students globally especially those who are highly creative, gifted and motivated are not dissuaded because of elitism to pursue higher learning. MacIntyre (1990) and Bloom (1987) as cited by Winch and Gingel (1999) state however, that these external influences negatively impact the real essence of higher education. Smith (2013) points to the fact that the quality of education diminishes because the influx of a large number of students into higher learning institutions compromises the grading systems of higher learning institutions, as acceptable pass rates must be created to accommodate the large entry of students. In addition, in order to cater for the large admission of students, teachers who previously would not qualify to teach at higher learning institutions are now hired to lecture in order to accommodate the entry of a large body of students into said institutions.  Thus, the policy to open the higher learning institutions for the masses may compromise the quality of higher learning institutions.
According to Winch and Gingel (2004, p.12) “it is not possible to settle on educational aims without having a view of economic aims”. Hence, educators and policy makers are encouraged to consider the significance and the effect of higher education on the local and global economy when setting policies for higher education. Higher education institutions serve to furnish businesses with employees with the prerequisite skills which will help economies grow and prosper. Smith (2013) indicates that higher education’s focus on furnishing the economy can be detrimental for higher education itself, because institutions no longer place emphasis on student’s ability to think but more so to what they can do. Educators have the ability to fashion a curriculum to suit the skills market or to produce academics and intellectuals. It is for this reason that Winch and Gingel (2004) posit that local policy makers are able to set educational strategies which can produce high paying and low paying jobs within their local economies.
Lunenburg and Ornstein (2000, p.60) define culture as “all the beliefs, feelings, behaviors and symbols that are characteristic of an organization”. Winch and Gingel (1999) on the other hand define culture as “the best intellectual and artistic beliefs of any society” (p.50). This, therefore means that policy makers ought to ponder deeply on the meaning of the best intellectual and artistic belief within their own societies. It would also be prudent to focus on the delineations of art and the types of art that will be used to fashion academic ethos within such institutions. Under pinning the culture of higher education institution on a selective artform however, may be detrimental to the overall artistic development and conscience of students at such universities. Establishing a higher learnings institution’s culture based solely on literature, would be at the expense of student’s exposure and growth in other art forms such as music, culinary and the various forms of visual arts. According to Hirst (1987) as cited By Winch and Gingel (2004) one’s educational aims can also establish the culture of a higher learning institute. Pedagogical approaches which are centered around vocational skills building may render a school as either skill based or anti content cultured. Kronman (2019) as indicated in Seaver (2019) goes a step further by stating that the enactment of policies irrespective of their end goal, will always impact the culture of that higher learning institution. “Policies guide an organization’s beliefs about how employees and clients are to be treated” (Lunenburg and Ornstein 2000, p.60). Therefore, universities who have dismissed the merit-based policy for a quota-based policy may be perceived as universities who are culturally anti-intellectually oriented. Denying students with merit admittance to a university for the purpose of establishing equity and equality on the basis of race, ethnicity and religion at universities is regarded as political interference in higher education recruitment and admission procedures. The enactment of policies at higher learning institutions should be well considered, for their enactments may both negatively or positively impact the said institutions.
Tandberg (2010) posits that higher education does not receive the necessary assistance and recognition during the annual budget presentations of local governments. In addition, the limited moneys allotted for policy enactment at higher learning institutions allocations are often driven by the economic and demographic political influences. The tendency to neglect higher institutions during annual budget allocations stems from a political belief that higher institutions of learning are able to independently acquire the funds to manage said organizations.  According to Tandberg (2010) higher learning institutions are able to obtain these missing funds by raising tuition, pursuing private donations, applying for research funding and student aid. Heinz et al (1993) as cited by Tandberg (2010) states that wealthy influential interest groups are able to lobby politicians to implement higher educational policies which would favor their interest group. Thus, universities, especially the privately-owned ones are encouraged to establish offices for lobbying purposes with the government. A study by Hochwarter (2003) on the impact of politics on universities according Delprino (2013, p.139) shows the following: “That those participating in political behavior at work had greater job satisfaction and organizational commitment when the level of politics in the work setting was high”. This high political culture may contribute to prudent fiscal planning and goal setting within these higher learning organizations.


The impact of globalization on higher education within Latin America and the Caribbean Islands
Filho (2009) states that international organizations which, mostly all countries are members of are the ones tasked with establishing and developing an equitable and qualitative education framework for Latin American and Caribbean island territories (LACIT). International organizations such as the World Bank and the CEPAL (The Economic Commission for Latin America and the Caribbean Islands) have commissioned and funded many studies during the 1990’s within LACIT. The findings of these researches were therefore instrumental guides for the formation and enactment educational policies within the LACIT. 
However, Filho (2009) also cautions against not scrutinizing the aims and objectives of the studies funded by international organizations such as the World Bank and CEPAL. For these aforementioned institutions have been created by the imperialistic capitalist countries for the purpose of maintaining their hegemony. This is evident in the poor correlation which exist between education, educational professionalism and social economic growth within LACIT due to the enactment of policies guided by international organizations. These policies formed during the 1990’s according Chomsky and Dietriech (1999) as quoted by Filho (2009) were aimed to create low skill jobs that in turn yields low wages within these countries. Low skill jobs require employees to have basic education requirements to be hired. As consequence international organizations are primarily focused on funding programs aimed at developing lower education and not higher learning institutions in LACIT according to Filho (2009). The hegemonic agenda of international organizations is evident when LACIT policies are juxtaposed with the assertions of Ashton and Green (1996); Crouched (1999, p.114) in Winch and Gingell (2004) who state “there is now increasing evidence that many of the older and newer industrialized countries are bent on following a high – skill route to economic completeness”.
Given that international organizations do not prioritize research which benefits the formation and enacting of higher education policies within LACIT, according to Filho (2009) there is an unequal distribution of high skilled labor force within these regions. Consequently, the citizenry within LACIT is disadvantaged when competing for jobs which require global competency skills and technology skills. In addition, LACIT is in danger of becoming more dependent on foreign high skilled workforce to occupy associated job positions in these countries. 
According to Filho (2009) the scientific data received by virtue of research funded by international organizations for the purpose of developing educational policies in LACIT, are mainly achieved through the document analyses of the educational institutions in these regions. Grayling (2005) states that the interpretation of text may become fallible to interpretational theories and biases of the interpreter.  Filho (2009) further posits that the historical colonialist and imperialist context which gave shape to culture, socio political and economic situations must be paramount when analyzing documents for the purpose of designing educational policies in LACIT. In addition, Chomsky and Dieterich (1999) according to Filho states that the issues in education are integrally intertwined with the other ills such as high external debt, corruption and first world protectionism.  Research based policy changes in education stand a low probability of succeeding if some of the aforementioned problems within LACIT do not receive the same priority from established international organizations.

The impact of internationalization on higher education from the perspective of the United States (US).
Akiba (2021) brings to attention the ensued competitiveness between internationally acclaimed universities within the United States and other local universities which lack international name recognition. The competition between the aforementioned institutions is as a consequence of the foreign enrollment possibilities offered by the internationalization of United States (US) based universities. Akiba (2021) also posits that US universities internationalization enrolment policies aim to target foreign students out of Asia, Central America and the Caribbean. According to Akiba (2021, p.322) “enrolling international students may bring a range of benefits beyond the students learning”.  One of these benefits is the economic value that is added to the community in which these foreign students will reside by virtue of them utilizing the auxiliary services within the said community. In addition, US based universities are now able to gain more revenue through their higher out of state tuition fees as a consequence of the established internationalization programs.  
According to Bradshaw (2013) local universities within the US have a low probability of attracting foreign recruits into their internationalization programs given their localized missions and visions. Most local US universities have been established for the purpose of meeting the local educational aims. This, therefore means that the curriculums at these universities are designed to articulate local policies, which may not be aligned with the global required market demands. Hence, according to the International Institute of Education (2019) as cited by Akiba (2020) more than 50% of foreign students pursuing a first or second degree chose to enroll in an established prestigious ivy league university in the US. In order for local universities within US to compete with the prowess of the internationally acclaimed universities within the same region, local non-ivy league universities developed incentives which would allow foreign based students to receive extra credits for courses which have been incorporated into their enrollment programs. According to Akiba (2020) a pilot program carried out in 2018 by Prince College out of the US on Japanese university students who were interested in attending a non-ivy league university in the US showed the following results: 
1. Japanese university students are more interested in attending US non-ivy league universities for short term English Language courses overseas rather than long term degree programs.
2. Prince College irrespective of not being considered a prestigious university, was able to accommodate and facilitate Japanese students who wished to complete short-term programs with them.
3. Japanese students seemed eager to become more integrated with the community in which Prince College is located.
4. Japanese students appreciated the credits they received for studying various content areas whiles using English as a second language.
5. Japanese students within the pilot program opted to study at Prince College because tuition cost was much lower. 
[bookmark: _Hlk136789984]Additionally, local universities in the US have increased their probability of enrolling foreign students by outsourcing their recruitment portfolio to established recruitment agencies, according to Farakish et. al (2020) as cited by Akiba (2020). Moreover, the curriculum of the non-ivy league local US universities has been amended to include more vocational programs and Science, Technology, Engineering and Mathematics (STEM) programs. According to Bradshaw (2013) new courses such as Renewable Energy for the developing world have been added to the curriculum of US non-ivy league universities for the specific purpose of attracting foreign students out of LACIT. Webb (2005) according to Deardorff and Charles (2018, p.66) however, “considers an internationalized curriculum to be a curriculum which caters for the inclusion of content from multiple cultural foundations”. McGregor et. al (2014) on the other hand states that cultural boundaries should be dismissed to enable universities to establish internationalized curricula which emphasize issues concerning climate change. According to Mc Gregor et. al (2014) a survey of American university students on the matter of climate change shows that the said students hold themselves accountable for fighting climate change because of the following findings:
1. American university students agree that the global temperature is rising.
2. American university students agree that human activity is the main contributor to the rise in global temperature.
3. American university students believe that climate change is a stoppable process.
4. American university students believe that the seriousness of climate change has not been exaggerated.
5. American students also believe that the omission of CO2 has detrimental impact on the climate.
6. American university students believe that the fight against climate change will positively impact one’s community.




Discussion
According to a 2005 survey done by the International Association of Universities (IAU) in 2005 as cited by Knight (2007) internationalization may have the following advantages and disadvantages to higher education. 
	Advantages
	Disadvantages

	1. Educators and students of higher learning institutions are able to benefit from the international exposure.

	1. Higher education runs the risk of becoming, commercialized, commodified and marketized.


	2. Due to international collaboration and networking the academic quality may be improved.
	2. The increase in universities offering international programs may also lead to an increase in low quality higher learning providers.  

	3. As a consequence of universities being able to recruit and enroll international students more revenue is gained.
	3. Brain drain and the loss off national identity and culture which is having a significant impact on LACIT.

	4. The homogenization of the curriculum at higher learning institutions.
	

	5. Countries are able to brain gain as a consequence of having access to foreign students.
	

	6. Internationalization, encourages international and global citizenry. 

	



Recommendations
This paper has provided an overview of how higher learning has been impacted by the movements of globalization and internationalization. Given the issues that have been brought forth during the analysis of this topic the following recommendations are advised to benefit the positive development of higher learning globally. Firstly, a revisioning of the concept internationalization is necessary. This revisioning, however, for the purpose of equity and equality amongst universities globally, should be done within the historical context of the various frameworks of globalization within developing nation-states. The revisioning of internationalization also entails identifying, addressing and getting rid of misnomers that are associated with this discipline. One of the most prevailing contradictions associated with internationalization is that it functions as the solution to economic demands created in the labor force due to globalization. In addition, the validity and the efficacy of research funded by international organizations for the purpose of enacting policies aimed at creating low skill jobs in LACIT, has to undergo more intense scrutiny.  According to AIU 2005 survey as cited by Knight (2007) governments within developing countries are encouraged to develop policies that will benefit the internationalization of the higher learning institutions in these regions. In addition, LACIT governments are advised to make significant investment by funding international research, mobility and development projects. Consequently, the possibilities of brain drain, loss of culture and identity within LACIT is therefore minimized. countries are therefore advised not to be overly dependent on the information coming from international organizations concerning educational development in LACIT. Moreover, according Winters, (2002) universities are advised to establish a culture that is conducive to promoting the idea of internationalization. Thus, higher learning institutions are advised to show an appreciation to different cultures especially those cultures that are present at those institutions. Some of the actions that can be taken is the recognition and commemoration of national and cultural celebrations of foreign students at higher learning institutions. In addition, LACIT countries too can offer foreign students credits for studying content within the official language of the said countries. This recommendation will enable foreign students studying within LACIT to also learn a foreign language other than English in the case of Latin America. Furthermore, it is imperative that on a local, regional and global level universities collaborate for the purpose of internationalizing their curriculum. Ali et al (2015) indicate that since higher learning institutions cannot develop a curriculum based on the varying definitions of internationalization, they are advised to establish curricula firstly based on the content that is offered. Secondly, universities may decide to internationalize their curriculum based on rationales that they have in common. Some of these rationales may include universities competing on a local regional and global level. Secondly curriculums may be internationalized based on universities intention to fashion and form a globally competent citizenry. Furthermore, higher learning institutions should consider internationalizing their curriculum on the rationale of the continuous development of social justice issues globally.  
                                          Benefit to me and community
Due to writing this essay I am now more informed about the impact of globalization and internationalization on higher education both globally and locally. Thus, for future reference I am able to plan my lessons purposefully to fill the void that has been highlighted between local and global education. One such void is the incorporation and use of technology within my teaching for the purpose of increasing my students’ global competence. Moreover, this essay has taught me to place greater emphasis on higher order skills in my teaching in order to better equip my students for the international labor market.  In addition, I am now better able to raise awareness within my classroom about advantages and disadvantages of globalization and internationalization to higher education within my community.













[bookmark: _Hlk137358798]Conclusion
In conclusion, irrespective of the various paradigm shifts that have occurred during the historical evolution of globalization, it has continually remained a means used by empires and first world countries to advance their economic capitalist agenda.  This is evident in the first world country’s annexation, invasion and exploitation of foreign territories under the guise of globalization and development. Globalization paradigms such as modernization, globalization and the development of intelligent technologies are therefore purposed to impose first world hegemony on less developed countries. Thus, less developed nations ought to be skeptical about the role international organizations established by first world countries play in the higher education development of less developed countries within Latin America, the Caribbean, Africa and Asia.  Internationalization’s main function on the other hand is to widen the cultural scope of higher learning institutions with the aim of expanding universities’ admissions and enrollments beyond their borders. These expansions however, are primarily limited to first world higher learning institutions because foreign based universities have rapidly amended educational policies in order to attract students out of less developed nations. Secondly, foreign based universities effectively make use of technology to offer programs and services to students out of less developed countries. Lastly, first world universities, are more advanced as it relates to offering programs aimed at improving global competency skills. Thus, first world universities also function as a market where primarily international students are recruited.  Internationalization has enabled foreign universities to become part of the capitalist economic system which is used to advance first world countries at the expense of the less developed nations. 
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