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Introduction
Constructivism is a vague concept that is currently discussed in many schools as the best method for teaching and learning. For many educators or teachers, it has a variety of meanings. For teachers to use it effectively, they must know where the student is at a given learning point or the current stage in their knowledge of a subject so that students can create personal meaning when new information is given to them. When in the classroom, teachers have the potential to teach constructively, if they understand constructivism. 
Constructivist teaching strategies and practices are the next important step in educational reform. Constructivist teaching strategies have a great effect in the classroom both cognitively and socially for the student. A teacher must understand and use methods of both cognitive and social constructivism if he or she is to run an effective constructivist classroom. (Powell & Kalina) Constructivism is also a combination of numerous learning concepts diffused in to one form. It is the integration of two great ideals: behavioralist and cognitive. The “constructivist attitude sustains that learning is a process of creating meaning, in other words, the way people make sense of their experience” (Merriam and Caffarella, 1999, p. 260).  
While this concept has immerged only recently, its origins can be traced back to the time of Socrates, in one hand, who claimed that “teachers and learners should talk with each other and interpret and construct the hidden knowledge by asking questions (Hilav, 1990, cited in Erdem, 2001). On the other hand, Gruber and Voneche (1977) argue that the term constructivism most probably is derived from Piaget’s “constructivist” views (1967), as well as from Bruner’s (1996) “constructivist” description of discovery learning.  Constructivism is also a “learning theory that suggests that learners actively construct knowledge and make meaning, based on their experiences, individually or socially. According to Dr. Atunya, from her exposition for our class Constructivism and the Student-Centered Learning, she alluded several times that; “Constructivism, as an educational theory, holds that teachers should first consider their students’ knowledge and allow them to put that knowledge into practice.” Basically, teachers should play the role of facilitators in the learning process. 
Several questions can be raised about the concept Constructivism in relation to teaching and learning such as: What makes constructivism such a great concept? How important is this concept in the educational realm? Who should benefit more from this concept? How is the teacher student relationship should be? How effective will that concept be to the student-centered learning? What approach is to be considered and focus on more? How this concept contributed and will contribute even more to the educative system and learning environment? And the list could go on.
Several inventions and concepts, such as: Zone of Proximal Development, Assimilation and accommodation, Carl ROGERS’ publication “Freedom to Learn”, “Community of Practice.” The MONTESSORI method, “Spiral Curriculum”, the original and the revised Bloom’s Toxonomy charts, the eight abilities with the theory of multiple intelligence will be studied in this research in order, to make the equilibrium about the importance, and the contribution of the constructivism concept in the educational realm. 
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Zone of Proximal Development?

The first concept we will be looking at is the Zone of Proximal Development. What is Zone of Proximal Development? Who invented that concept? How did it contribute to the effectiveness of education? This concept was created or invented by the Russian Philosopher Lev VYGOTSKY where he suggested that the teacher should be placed closer to a peer level, meaning that, the teacher should be closer to the student’s level to facilitate the learning process. 
“Lev Vygotsky (1896-1934), a Russian psychologist, formulated a theory of cognitive development that is based on a child's ability to learn socially relevant tools (e.g., hands, hammers, computers) and culturally based signs (e.g., language, writing, number systems). From birth, children engage in interactions with other children and adults who socialize them into their culture. According to Vygotsky (1978), children first develop lower mental functions such as simple perceptions, associative learning, and involuntary attention; however, through social interactions with more knowledgeable others, such as more advanced peers and adults, children eventually develop higher mental functions such as language, counting, problem solving skills, voluntary attention, and memory schemas.” (Doolittle, 1995)
He believed that students could learn a lot more through one another and/or from each other. When the teacher comes down to meet the student at their level, it would reduce a lot of anxiety, the student will feel more confident about themselves, and they will feel more willing to learn because there would be less fear and pressure and tension in the process. VYGOTSKY said it himself, “when the teacher is being placed closer to the peer level, knowledge and learning is enhanced, benefiting the student and the classroom overall.” (Walker 2024) In VYGOTSKY’s ZPD concept, the teacher should act as facilitator to help students build up knowledge on what they already know. That will allow students to gain confidence and motivation to go for bigger challenges. According to Margolis (2020), “The ZPD concept can be considered in terms of “... the distance between the actual level of development as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers”. 
Margolis continues to say that: “Vygotsky’s main idea about the leading role of scientific concepts in the restructuring of previously formed spontaneous concepts, as well as in the development of the child’s holistic thinking, leads to the conclusion that it is possible also to directly influence the spontaneous formation concepts change through the organization of collectively distributed forms of educational activity and in a polylogue based the Socratic method. The leading psychological processes, which ensure the development of spontaneous concepts through their greater generalization and awareness, comprise the processes of exteriorization of spontaneous concepts, reflection and subsequent interiorization of a collectively constructed concept. Therefore, the activities of teaching in constructing a ZPD include providing conditions for the distribution of individual operations during a joint learning action and facilitating a polylogue to ensure the effective functioning of these psychological processes during specifically organized learning activities”. (Margolis 2020)
It appeared that Lev Vygotsky’s concept of the zone of proximal development (ZPD) became so effective and useful to the learning process, some argued that it can be extended to integrate the affective dimension. As a result of that, there has been an enormous proliferation of articles, research papers, and conference presentations about the ZPD in fields such as mathematics, science, computer science and technology, language acquisition and teaching, and so on; many of these emphasize the ‘‘extended’’ version of the ZPD that reflects human emotions and desires. The popularity of an extended version of the ZPD, especially among teachers of the physical sciences, supports Vygotsky’s notion that learning can lead development and reflects an overdue acknowledgment and recognition of the fact that emotions are a vital part of human learning and development. (Levykh 2008)
This concept of Zone of Proximal Development developed by Vygotsky contributed to both the teaching and the learning process. To the teacher, it helps them to play the role of facilitator, as someone helping to bring out knowledge from the students instead of being the one giving lecture all the times. To the student, it helps them to learn at their own pace and from each other. This concept needs to be put into practice even more in the educational system today.

Assimilation, and Accommodation.
Assimilation and accommodation are two concepts that the French Psychologist, Jean PIAGET focused on in his theory of cognitive development which is “a comprehensive theory” about the nature and developmental stage of human intelligence. In psychology, the terms “assimilation and “accommodation” are strongly and properly identified with the developmental theorizing of Jean Piaget. They are the cardinal processes by which the child constructs, reconstructs perceptual and action schemata for behaving intelligently in the world. Biologically grounded with extraordinary range, powerfully and elegantly reasoned, Piaget’s genetic epistemology has transformed our views of psychological development. (Block 1982). According Kaasila, Pehkonen &Hellinen, (2009) Piaget had confidence that individuals have to adapt with environments. For this Piaget described two processes of adaptation that represent the ability of organisms to adjust with their environment. They are assimilation and accommodation.  Assimilation is “the integration of new objects or new situations and events into previous schemes” (Piaget, 1980, p. 164 as cited in Steffe, 1991, p. 192). It occurs “when a cognizing organism fits an experience into a conceptual structure it already has” or “treat[s] new material as an instance of something known” (von Glasersfeld, 1995, p. 62, cited by Dorko 2019). Generalizing assimilation “describes the situation in which a scheme is extended to an ever-increasing number of objects” (Gallagher & Reid, 2002, p. 66). I interpret Harel and Tall’s definition of expansive generalization as compatible with Piaget’s definition of generalizing assimilation, which is why I argue that assimilation is the cognitive mechanism for expansive generalization. Accommodation is a modification of a scheme that occurs due to perturbation (von Glasersfeld, 1995). When an individual’s attempt to assimilate a situation to a scheme has an unexpected result, the individual experiences perturbation and disequilibrium. The individual may seek to re-attain equilibrium in several ways. The individual might modify the activity of the scheme, modify the activation criteria for the scheme by forming a recognition pattern including the new characteristic, or modify the expected result. Accommodation as modifying a scheme is consistent with Harel and Tall’s (1991) definition of reconstructive generalization as “changing and enriching” or “reconstructing” (p. 38) a schema, suggesting accommodation as a cognitive mechanism for reconstructive generalization. (Ibid. Cited by Dorko 2019). 
In sum, according to PIAGET, the concept assimilation refers to the attitudes, or behavior of human being when they encounter with something new or something they are not familiar with, but they can look back to things they have already learned and strive to make sense of whatever unfamiliar information they are facing at that time. The concept accommodation, on the other hand, refers to the process of human’s ways of accommodating information in their environment, which has to do with the way they absorb and adding that information on what they have already know. I could add this to say that assimilation has to do with the adaptation of new information, and accommodation has to do with finding a better way to store up the new information. Both concepts have contributed greatly to the teaching and the learning process.

Carl ROGER’s publication “Freedom to Learn”
Carl Roger, an American Psychologist, is known to be among those who founded the humanistic approach to psychology. In 1969, he presented his theory of learning in his publication; “Freedom to Learn” where he discussed two different types of learning. The first one is the fact that too much emphasis is made on the learning of nonsense syllables. According to ROGER this type of learning is a challenging task, has no meaning involved, and these syllables are not easy to learn, but are likely quick to be forgotten, especially for the underprivileged child. ROGER puts it in his own words to say that; “such learning involves the mind only and it takes place from the neck up.” He described the second type of learning as of significant, meaningful experiences which cannot be forgotten easily. This type of learning has to do with hands on experiences where both thoughts and feelings are involved.  Base on the toddler’s experience touching a warm radiator to better learn for himself the meaning of the word “HOT”, the best way to describe that learning would be phenomenology. Thus, ROGER summarizes these ten principles of learning from his experiences:
1. Human beings have a natural potentiality for learning.
2. Significant learning takes place when the subject matter is perceived by the student as having relevance for his own purposes.
3. Learning which involves a change in self-organization, in the perception of oneself, is threatening and tends to be resisted.
4. Those learnings which are threatening to the self are more easily perceived and assimilated when external threats are at a minimum.
5. When threat to self is low, experience can be perceived in differentiated fashion and learning can proceed.
6. Much significant learning is acquired in doing.
7. Learning is facilitated when the student participates responsibly in the learning process.
8. Self-initiated learning which involves the whole person of the learner, feeling as well as intellect, is the most lasting and pervasive.
9. Independence, creativity, and self-reliance are all facilitated when self-criticism and self-evaluation are basic and evaluation by others is of secondary importance.
10. The most socially useful learning in the modern world is the learning of the process of learning, a continuing openness to experience and incorporation into oneself of the process of change.
The general aims of the publication "Freedom to Learn" by Carl Rogers are: to help teachers foster a climate of trust in the classroom so that curiosity and the natural desire to learn can be nourished and enhanced; to encourage a participatory mode of decision making in all aspects of learning, a role in which students, teachers, and administrators each have a part; to help students prize themselves, to build their confidence and self-esteem; to uncover the excitement in intellectual and emotional discovery, which leads students to become lifelong learners; to develop in teachers the attitudes that research has shown to be most effective in facilitating learning; to help teachers grow as persons and find rich satisfaction in their interaction with learners; to provide a support group for educators through contacts with networks, organizations, and individuals who are concerned about person-centered learning; to provide a resource guide of books, materials, and publications that will extend and generate new ideas, and to create an awareness that for all of us, the good life is within, not something that is dependent on outside sources. (Rogers and Freiberg. 1994)

Communities of Practice
Communities of practice are voluntary groups of people who, sharing a common concern or a passion, come together to explore these concerns and ideas and share and grow their practice. (Walker 2024) The concept of “Communities of Practice” was invented by two different personalities of different field of studies, Jean LAVE, a social anthropologist, and Etienne WENGER, a teacher, and the purpose was to challenge long-standing notions about learning. They argued that learning does not rest with the individual but is a social process that is situated in a cultural and historical context. They developed that theory further in an empirical study of one insurance firm where Etienne focused primarily on theorizing the concept of community of practice (Wenger, 1998). A key premise of his theoretical work is that communities of practice can arise in any domain of human endeavor, for instance, the practice of creating new forms of artistic expression, or the practices involved in solving climate problems, or the practices of school friends who are defining a shared identity in their school. In other words, learning takes place through our participation in multiple social practices, practices which are formed through pursuing any kind of enterprise over time. According to LAVE and WENGER, the concept of “Communities of Practice” also known as CoP, is defined as a group of people who have something in common, such as sharing a craft and/or a profession. CoP may immerge in two different ways. First, it can be a natural process, especially with members of common interest in a particular domain. Second, it can be created specifically with a group of people having the objective to acquire knowledge related to their field. According to LAVE and WENGER, the CoP exist in every aspect of real life, in the meantime, the members do not have to co-located. They can form a VCoP, Virtual Communities of Practice or a MCoP, Mobile Community of Practice. 
In closing, LAVE and WENGER suggest that in some CoPs a person can be core member while in some other he/she can be just at the margins. However, it should be noted that CoP was originally developed as a learning theory that promotes self-empowerment and professional development, but as the theory evolved, it became a management tool for improving an organization's competitiveness. Thus, great tension between satisfying individuals' needs for personal growth versus the organization's bottom line appears to be, perhaps, the most contentious of the issues that make the CoP theory challenging to apply. Besides, as the definition broadens, it becomes more difficult to characterize what is and is not a CoP group. This potentially limits our ability to study CoPs as a strategy to improve clinical practice. Since CoP is an evolving concept, it may be precipitate to set concrete limitations to distinguish CoPs from other categories of group structure. However, the CoP concept can be used to provide some guidance for the development of groups, teams, and networks. (Li, Grimshaw, Nielsen, Judd, Coyte and Graham, 2009)
Additionally, Communities of practice are everywhere. We all belong to a number of them, at work, at school, at home, in our hobbies. Some have a name, some don't. We are core members of some, and we belong to others more peripherally. You may be a member of a band, or you may just come to rehearsals to hang around with the group. You may lead a group of consultants who specialize in telecommunication strategies, or you may just stay in touch to keep informed about developments in the field. Or you may have just joined a community and are still trying to find your place in it. Whatever form our participation takes, most of us are familiar with the experience of belonging to a community of practice. Members of a community are informally bound by what they do together, from engaging in lunchtime discussions to solving difficult problems, and by what they have learned through their mutual engagement in these activities. A community of practice is thus different from a community of interest or a geographical community, neither of which implies a shared practice. (Wagner 1998)

The MONTESSORI’s Method
Maria Montessori (1870–1952), the first woman physician in Italy, began her career as an educator in 1898, teaching mentally retarded children in Rome. According to a biographer, “Such indeed was her success that a number of idiot children from the asylums learned to read and write so well that they were able to present themselves with success at a public examination taken together with normal children.” Dr. Montessori wrote about this early success: “While everyone was admiring the progress of my idiots, I was searching for the reasons which could keep the happy, healthy children of the common schools on so low a plane that they could be equaled in tests of intelligence by my unfortunate pupils!” (Maria Montessori, 1870-1952. Cited by Larson)
Several years later, Dr. Montessori not only began to conduct research in public schools, but also started to study educational theories and psychology, and her aims were to find a way or some way to apply her educational methods to normal children. In 1907, she had the opportunity to put her ideas into practice with three- to six-year-olds in a housing project in the slums of Rome called “Casa dei Bambini”, meaning “The Children’s House.” Thus, that gave birth to “The MONTESSORI’s Method.” It is a method that is used to educate children that stresses the development of the initiative and natural ability of the child himself/herself, especially through practical play. “Today, there are more than four thousand Montessori schools in the United States and more than seven thousand worldwide. The importance of the Montessori Method rely on the fact that “Children who begin attending a Montessori school at age two-and-a-half or three typically learn to read and write by the time they are five. By second or third grade (i.e., seven or eight years old), they read full chapter books; pen creative multipage stories in neat cursive with few spelling errors; have a foundation in grammar; display mastery of the four basic operations of arithmetic with numbers as large as a million; have a thorough understanding of fractions and decimals, and substantial understanding of geometry. By the end of third grade, they have developed skills that many American students do not develop by eighth grade, if ever. Most remarkable, however, is not that Montessori students acquire such academic skills, but how they acquire them. Montessori children do not sit at desks while teachers instruct them on the facts and ways of the world; rather, they choose their own activities from a range of developmentally appropriate options and work independently.” (Larson 2010)
When educators use that method, they will have a better understanding of how children develop, and that method helps children to grow on their own speed in the learning environment. That method entrusts that responsibility to educators to organize or arrange special environments to meet the needs of students in three age groups: two and a half years, two and a half years to six years, and six and a half years to twelve years. In the MOTESSORI Method, teachers should create activities that would allow the kids to explore, to manipulate, to repeat, to abstract, to communicate, and to order to enhance the learning process.

Spiral Curriculum

Jerome BRUMER, one of the pioneers of the cognitive psychology movement in the United States, invented the concept “Spiral Curriculum.” This concept came into being after his study of sensation and perception, which he considered to be active process of learning rather than passive. For Bruner, the purpose of education is not to impart knowledge, but instead to facilitate a child's thinking and problem-solving skills which can then be transferred to a range of situations. The role of the teacher should not be to teach information by rote learning, but instead to facilitate the learning process. This means that a good teacher will design lessons that help student discover the relationship between bits of information. As one of the lead advocates of the Constructivism Theory of Learning he introduced the Spiral Curriculum Model having same concentration and process as the constructivist theory of learning as a front way to achieving the purpose of teaching and learning thereby attaining the goals and objectives of the curriculum. (Joseph 2021) BRUMER advocated that the “Spiral Curriculum” is a constant revisitation of knowledge, skills, subjects, and abilities already acquainted with. According Dr. Atunya, “BRUMER’s Spiral Curriculum is a teaching approach in which each subject or skill area is revisited at intervals, at a more sophisticated level each time.” Joseph alluded that “Bruner’s Spiral Curriculum is an approach to education that involves regularly re-visiting the same educational topics over the course of a student’s education. Each time the content is re-visited, the student gains deeper knowledge of the topic. 'We begin with the hypothesis that we can teach any subject effectively in some intellectually honest form to any child at any stage of development. Bruner explained how this was possible through the concept of the spiral curriculum. This involved information being structured so that complex ideas can be taught at a simplified level first, and then re-visited at more complex levels later. It has the benefits of reinforcing information over time and using prior knowledge to inform future learning. It also requires the deepening of it, with each successive encounter building on the previous one. Joseph 2021). Basically, in the “Spiral Curriculum, Brumer is emphasizing that, student can build knowledge on a bigger and broader level by adding on the knowledge or skills he/she already gained in a previous age or grade level.
 In sum, the Spiral Curriculum is like building block with the first one considered as the foundation and we keep adding or laying more blocks on top of the ones that are already laid. The first block is the basic knowledge then more blocks are added as sophistication to reinforce the wall. Additionally, the “Spiral curriculum” a curriculum that returns to the same topics over time. It is juxtaposed to methods that involve learning something then moving on, perhaps never to engage with it again. When students re-engage with a topic repeatedly, they both consolidate prior knowledge in their memory and build on it over time.” (Ibid) 
The original and the revised Bloom’s Toxonomy charts.
 In 1948, the psychologist Benjamin BLOOM, in collaboration with some of his colleagues, created the BLOOM’s Toxonomy as a method to classify educational goals for student performance evaluation, specifically in the following domain of learning; cognitive, affective, and psychomotor. It was also called, the Toxonomy of Educational objectives. Originally, the BROOM Taxonomy focused on six developmental categories such as: knowledge, comprehension, application, analysis, synthesis, and evaluation with each category focuses on some different methods of learning. The main purpose of the original toxonomy was to provide for organization of instructive system goals, especially to help teachers, administrators, professional specialists, and research workers to discuss curricular and evaluation difficulties. with greater accuracy (Bloom, 1994, p.10. cited by Amer). One of the most frequent uses of the Original Taxonomy (OT) has been to classify curricular objectives and test items to show the extensiveness, lack of extensiveness, of the objectives and items across the spectrum of the six categories. Krathwohl (2002, p. 212) states that Bloom saw the OT as more than a measurement tool. In the original BROOM’s Toxonomy, knowledge is the foundation of all the other categories which are skills and abilities, and it should be used as prerequisite to put those skills and aptitudes into practice. At the time of the publication of the OT in 1956, behaviourist learning theories extensively influenced school curriculum and instruction. Since the publication of the OT in 1956, psychological and educational research has witnessed the introduction of several theories and approaches to learning which make students more knowledgeable of and responsible for their own learning, cognition, and thinking (e.g., Constructivism, Metacognition, Self-regulated learning). However, some other cognitive psychologists have disconvered some weakness in the application of the Original Toxonomy. A notable weakness is the assumption that cognitive processes are ordered on a single dimension of simple-to-complex behavior. Furthermore, Ormell (1974, cited by Amer) reported contradictions in the frequent inversion of various objectives and tasks in the application of the original toxonomy. For example, certain demands for Knowledge are more complex than certain demands for Analysis or Evaluation. Also, Evaluation is not more complex than Synthesis; Synthesis involves Evaluation (Krietzer et al., 1994, p. 65). Ibid. 
In 2002, a group of researchers and cognitive psychologists, curriculum theorists and instructional researchers, and testing and assessment specialists revised the BROOM’s Taxonomy and produced another document intitled: “A Toxonomy for teaching, learning and assessment,” also called, the “Revised Toxonomy. The main figure of those cognitive spchologists was a former student of Bloom named Lorin Anderson. In the “Revised Toxonomy”, they remove all attention from what they call the static notion of educational objectives from the Original BROOM Toxonomy to focus more on the dynamic conception of classification, and they use action words like; remember, understand, apply, analyze, evaluate, and create to describe the cognitive process of knowledge. According to Amer, (2006), the most notable change in the revised taxonomy is the move from one dimension to two dimensions. Instructional objectives are usually formulated in terms of a verb-noun relationship. Thus, statements of objectives typically consist of; (a) some subject matter content (i.e. noun or noun phrase) and (b) a description of what is to be done with or to that content (i.e. verb or verb phrase). In the OT, the knowledge category embodied both noun and verb aspects. The noun or subject matter aspect was specified in the knowledge’s extensive subcategories. The verb aspect or the cognitive process was included in the definition given to knowledge in that the learner was expected to be able to recall or recognize knowledge. This brought unidimensionality to the framework at the cost of the knowledge category that was dual in nature (Krathwohl, 2002, p. 213. Cited by Amer). The Revised Taxonomy separates the noun and verb components of the original knowledge category into two separate dimensions: the Knowledge Dimension (noun aspect) and the Cognitive Process Dimension (verb aspect) (Anderson et al., 2001, p. 308) Ibid.
Just like the original BROOM’s Toxonomy, knowledge is the foundation of the Revised Toxonomy. However, the authors of the Revised Toxonomy used a different type of knowledge in cognition as a separate toxonomy. They introduced four different concepts: Factual Konwledge, Conceptual Knowledge, Procedural Knowledge, and Metacognitive Knowledge. 

The eight abilities within the theory of multiple intelligences.
The theory of multiple intelligences was developed by the American Developmental Psychologist Howard Earl GARDNER whom Jean PIAGET had enormous influence on. In that theory, GARDNER emphasizes on the fact the humans have several ways to process information, and these ways cannot function on their own, they all need each other. Individuals draw on these intelligences, independently and corporately, to generate goods and resolve problems that are pertinent to the societies in which they live. These intelligences are about eight; 1- Musical intelligence, people in this category are exceptionally good with sounds, rhythms, tones. They can play multiple instruments as well as sing on different pitches, both low and high. 2- Visual-Spatial intelligence has to do with people who can use their mind’s eyes to visualize. This category of people can be good architects and good decorators. 3- Verbal-Linguistic intelligence deals with people who can articulate very well. These people have great ability to write, to speak, to tell stories, and to memorize with ease. 4- Logical-Mathematical intelligence has to do with people with critical thinking, people who are good with numbers, great ability to reason and very logical. People in this category can be great engineers. 5- Bodily-Kinesthetic intelligence deals with people who are capable to control their body motions. Most of the athletic activities can be related to this type of intelligence. 6- Interpersonal intelligence focuses on people who are incredibly good in interacting with others. These people can cope very easily with other’s moods, feeling etc.… They are very quick to identify themselves with others, they are great cooperators. 7- Intrapersonal intelligence centers on self. People with this ability understand themselves very well, they know their strengths and weaknesses, and their limitations. 8- Naturalistic intelligence has to do with nature, just as the name reveals itself. People with this intelligence enjoy everything that has to do with nature, ecology, animals, plants etc….
In conclusion, the Multiple Intelligence theory differs from other psychological approaches to intelligence in several ways. Instead of proceeding from or creating psychometric instruments, the theory emerged from an interdisciplinary consideration of the range of human capacities and faculties. The theory has gained significant attention, far more in instructive circles than in the corridors of normal psychological testing and experimentation.




Conclusion
We can see and understand that constructivism, as an epistemology, emphasizes on the way human generates knowledge and meaning, and that way is from interactions between human experiences and their own ideas. The Constructivism concept has been created with the contribution of many individuals from diverse backgrounds, territories, and fields of interest. First, we have Jean PIAGET, a French psychologist who made the systematic study of cognitive development. Then comes Lev VYGOTSKY, who created the concept of Social Development Theory, which will be called later the Zone of Proximal Development because he strongly believed that community plays a significant role in the process of learning and making meaning. Then we have Carl ROGERS, and American psychologist, he was one of the founders of the humanistic approach, or client centered approach to psychology. He created the ten principles of learning. Still, we have John LAVE, a social anthropologist and Etienne WEGMER, a teacher, who created the concept of Community of Practice, (CoP) which is where a group of people who share a craft and or a profession can gather for the purpose of learning. Last, but not least, Maria MONTESSORI, the Italian physician and educator who contributed to the concept of constructivism with her writing on scientific pedagogy. Finally, we can conclude that constructivist thought is applicable in any learning situation, including educational and psychological consultation. Constructivist thought, as it has developed in the field of science education, can provide a promising conceptual framework for organizing research and practice in the various fields in which we practice consultation. Social constructivism is a highly effective method of teaching that all students can benefit from since collaboration and social interaction are incorporated. This type of constructivism was formed after Piaget had already described his theories involving individual or cognitive constructivism. Lev Vygotsky, the founding father of social constructivism believed in social interaction and that it was an integral part of learning. Social constructivism is based on the social interactions a student in the classroom along with a personal critical thinking process.
I would strongly recommend the use of the concept constructivism in our school system today as much as it was used in the pass to the betterment of both the teaching and learning process.
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