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[bookmark: _Toc100302428]Education system misunderstands Inclusion
Inclusive education has been in many instances misunderstood to mean special education especially here in Zambia, by many people, including people serving in the education sector, such as teachers, administrators and supervisors. This is a sad state of affairs as it has disadvantaged many children who are out of school because everyone thinks they need specialized education and cannot be in the mainstream together with the so called “normal” children. (de Souza, 2018) observes that mainstream schooling either leaves the children out or pushes them out.  Most schools have not taken into consideration the plight of the differently abled children, either emotionally, physically, or otherwise and the blame has been entirely placed on the families who have children with disabilities or are living in poverty and cannot afford to get into the desired and most accessible schools. 
[bookmark: _Toc100302429]Community view about Inclusive Education
The ignorance about Inclusive Education extends to the parents, who equally do not understand how and where their children should be enrolled for their education. Because parents and guardian equally do not understand the difference between inclusive and special education, they have labeled their children as difficulty to teach if enrolled in the regular school. They try to look for special education schools if they have the money or means to do so but mostly families end up keeping the children in their homes thus children becoming completely excluded from the education system. Many of the children labeled with special education are in segregated settings, where they are pulled out from regular classroom and given specialized assistance, (Heissenbutte, 2014). Worse still, many families have even hidden their children with disabilities away from society such that they do not get the education even when given a chance for children to learn. This usually happens because the parents or guardians are ashamed of their child’s disability. Children are completely excluded from both school and normal social life.
[bookmark: _Toc100302430]Our Navigation in defining Inclusive Education
Due to this misunderstanding that exist among the community members of any society, especially here in Zambia, this paper will try to explain what really Inclusive education is, look at the learning styles children are comfortable learning with, and try to identify where the problem to this misunderstanding really lies. The paper will further explain the differences that exist between special, integrated and inclusive education and further identify and outline the barriers that make most children, especially in an African society, be excluded from the education system.
[bookmark: _Toc100302431]Main Body
[bookmark: _Toc100302432]What is Inclusive Education?
Inclusive education is not just about getting disabled children into school. According to (Leanne, 2021), “inclusive education is when all students, regardless of their ability, are placed in age-appropriate general education classes in schools in their own neighborhood to receive high-quality instruction, interventions, and support that enable them to be successful in the classroom”. This means, inclusive education is a process of having many children present in school or ensuring that every child is present in school, is able to participate socially and academically, and is able to achieve to the best of his/her ability. This education is education for all, which means disabled and non-disabled, adults and youths, girls and boys from the poor and rich families, orphaned children, and children from child-headed or old people-headed households, and many more classes. Inclusive education involves restructuring the cultures, policies and practices in schools so that they respond to the diversity of all learners in their communities, (Little, 2016).
Children are usually excluded from the education system because of a number of reasons and problems. With all these problems, inclusive education does not blame the child for their not attending school regularly, not participating fully as expected of them, and/or even failing to achieve to the best of their abilities. Inclusive education therefore is about changing the mindsets of everybody, to stop blaming children and find solutions for children to be welcomed to learn at any school, especially in schools that are in their neighborhoods or nearest to them. The system has to change to accommodate learners and not the other way round, where the system wants to change the child either physical or intellectually, in order for theme to learn. However, families are at liberty to intervene in any way that seems beneficial for the child to learn better.
Children can all learn and obviously learn differently and not at the same speed and/or rate. Inclusive education takes this into consideration and champions this diversity in learners. Teachers are encouraged to use a variety of teaching and learning methods and to teach children how they want to learn as individuals, in order to address each child’s learning needs. When teacher use a variety of teaching and learning styles, both the disabled, slow learners, ‘normal’, and fast learners’ learning needs are met, thus allowing them to participate in their education and achieve to the best of their abilities. Children are also able to appreciate the diversity in their classroom and use it to benefit their learning as they share experiences in pairs or groups. Therefore, in an inclusive education class, inclusive practices mean that teachers change the methods of teaching to reach every learner, (de Souza, 2018).
Above all, inclusive education is an aspirational process, which everyone is encouraged to keep working to perfect it, especially that it is a new phenomenon and definitely needs to improve on in executing it. It is not a quick-fix. Inclusion is a process of change and this change starts from a very important place – it starts from within. Therefore, in order to fully develop the inclusive practices in schools, families, and the communities, everyone, from the learner to the teacher to the school administration to the families and support staff, must get involved and commit their time toward the attainment of true inclusion.
[bookmark: _Toc100302433]Learning Styles for Inclusivity
There is a need to always teach learners in different ways, knowing that they all do not learn in the same way and that one method of teaching may not be so effective to make all learn and achieve as expected of them. (Learning Styles & Multiple Intelligences: Theory Integration, 2017) defines learning styles as preferred methods of learning and processing information for students. Since children learn differently, as teachers, it is important to take note of learners’ performance at tasks given. When children do not perform well at a given task, it could be that the teaching method used was not helpful to them and so the teacher must change the teaching style and use one that learners are comfortable with to learn. Using styles that learners understand better can have a great impact on children’s learning and participation.
Howard Gardner explains that people learn differently and their intelligence must not only be measured using the intelligence quotient as they possess ‘multiple intelligences’ which can be measured too. Multiple intelligences is the idea that several intelligences or learning styles usually operate at the same time as a person solves a problem or develops a new skill, (Enabling Education Network, 2020). Here are some multiple intelligences and their definitions:
· Inter-personal skills – this is a person to per interaction where learning can be in groups or co-operative work, where learners enjoy and learn better using group activities. Learners using this skill understand social solutions and develop relationships with others with ease. (Nolen, 2003) stresses that interpersonal skills “consists of one’s ability to understand, perceive and discriminate between people’s moods, feelings, motives, and intelligences”. Teachers can therefore enhance and foster these skills by making children learn in and do tasks together.
· Intra-personal skills – would be learning based on personal concentration and self-reflection, usually alone and in quiet places. Intra-personal learners know more about their own feelings, strengths and weaknesses, (Enabling Education Network, 2020). Children with these characteristics learn well when given imaginative kind of tasks and even some long term projects which can be assessed regularly on their progress.
· Language skills – In order for the linguistic learners to enhance their skills, teachers must give language activities which they can relate to very well in order to fully comprehend. Since these learners are normal born speakers, always give them opportunities to present in front of their peers. By so doing, children strong in this skill are included in learning as children would benefit greatly from the tasks and materials used.
· Musical skills – Musical intelligent learners use music to capture their feelings and retention of work given, as well as knowing and understanding of feeling through sounds that can be repeated, which is a very important ingredient in educating these children.
· Physical skills – learning through body movement or bodily kinesthetic, games, drama, etc. (Nolen, 2003) observes that children like to keep their hands busy, and bringing and using different learning tools into the classroom accommodates them very well. They enjoy manipulating objects or things and make some physical movements in order to learn.
· Arithmetic/logic skills – are sometimes called mathematical style learners. In order to include them, give tasks to do with thinking and learning through reasoning and calculation as they are able to easily use numbers, recognize abstract patterns, and take precise measurements, (Little, 2016). It is all about simplification and reasoning. Teachers can also provide information through bullet points and give students a chance to think strategically and they will definitely be included in the lesson and achieve to the best of their ability.
· Visual skills – visual learning style is one of the popular learning styles. (Elise, 2018) states that, “visual learners usually get careers in video, art, and architecture”. Therefore, visual learners prefer learning through flow charts, doing artworks like drawing, painting, making sculptures, or crafts; learning through geographic works like map-reading and interpreting charts and diagrams. They also enjoy using color coding in note writing, use pictures and sketches and will always sit in front of the class to avoid or minimize visual distractions.
· Tactile Skill – here learners learn more by touching things and moving around in the environment. The skill is equally beneficial for visual learners, who first have to see in before they can touch to confirm the texture. Furthermore, most of these learners would be Naturalistic intelligent as they also understand nature’s symbols and are exceptionally good at sorting and classifying different things, (Nolen, 2003). Tactile learners often benefit when learning is done outside and are able to touch various objects. Therefore, teachers can accommodate them by planning activities that are hands-on in nature.
Teachers must look out for and understand the children’s preferred learning styles by observing children in their classrooms doing different activities. According to (Nolen, 2003), “teachers should structure the presentation of material in a style which engages all or most of the intelligences”. Therefore, teachers must talk to the children about what they enjoy or dislike in school and find easy or difficult to do. As teacher trainers or teachers we need to be eclectic in our teaching so as to have children find their spot in our lessons. This will benefit all and lessen the notion that all learners learn in the same way. It is also true that some children learn in more than one way and alternating teaching styles would benefit them greatly.
The role of teachers is the key in the inclusive education journey. What they think about the children under their care and do in class with the learners in order for effective learning to take place will either include or exclude the learners. Hence, there is a need to be clear on how learners learn in order to include them in this education journey.
[bookmark: _Toc100302434]Where is the problem located?
In order to understand and appreciate inclusive education, there is need to outline where the problem lies, as to why many children are been excluded from the education system. It is also imperative to understand that the stumbling blocks to inclusion are not merely social but go far much beyond that, (Jack, 2019). For a long time now, the education system has blamed the child as a problem, where teachers label children as needing special education for them to learn better and so need to be at a special school, not a regular school or that certain children need special teachers for them to learn. In some instances, children are blamed that they cannot learn for they fail to respond and that they need a special environment other than the regular school to learn or that they need special equipment because they are different from other children. Other children are labeled as not wanting to come to school regularly and so it is not the fault of the teacher if they cannot be present at school. The child is blamed at almost everything and especially for their failure to achieve and succeed in their education journey. Below, is a diagram of a child seen as problem, excluded completely from the education system:
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[bookmark: _Toc100302334]Figure 1: Learner seen as a problem
(EENET/NAD INCLUSIVE EDUCATION TRAINING MANUAL, 2016)
Inclusive education proponents, however, and rightly so, see the child as innocent and shouldn’t be blamed that they are the problem. It is only fair to see the education system as the problem because it lacks flexibility and is not innovative enough to attend to all children’s differences. The education system has teachers, whose attitude towards their work is many times questionable, the rigid methods which are usually teacher-centered and do not allow learners to express themselves fully and take a lead in their learning as well as the curriculum that is inflexible. Many children, in Africa, or Zambia to be specific, have to walk to school regardless of the long distances they cover. The school timetables remain fixed and do not change to accommodate children who have to walk long distances – thus so rigid and not inclusive of all children. Some children have to cross rivers to get to school, which mainly do not have bridges putting children at risk of their lives as most rivers are crocodile infested and do flood during rain seasons. This has contributed to a large number of children dropping out of school.
In many schools, there is inadequate infrastructure such as classrooms and desks to accommodate all learners, lack of teachers and learning materials and resources, and poor quality of teacher training. Parents are equally not participating in the education of their children as they are not consulted on most decisions made especially about what children should learn. In short, the system needs to adapt and not the child. Below is a diagram showing how the education system is a problem:
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[bookmark: _Toc100302335]Figure 2: The system is the problem
We need to address all the above challenges in order to become more inclusive. Children may be able to attend school but if the environment in the school is unfavorable, the children will remain excluded from the education system. (Jack, 2019) observes that in order for the education system to become more inclusive, there must be a movement from just access to inclusion in terms of the school or education culture. The diagram above clearly shows that inclusion does not blame the child for not doing well in school, but that the system is to blame for lack of inclusivity. 
[bookmark: _Toc100302435]Defining the Models of Education
For a long time now, the education system has been using two types of models to conduct business in schools – the individual model and of course the latest social models. Because the child has been seen as a problem, individual models have flourished over the years and most education systems felt this was the only way children, especially disabled children, could learn. Individual model does not emphasize on the need to be placed on changing the condition with the way society is organized, changing the policies, the support provision, the role of disabled people in advising change at the local, national, or international level, (Griffiths, 2019). The system insisted that children with disabilities be separated from the so called ‘normal’ children, and be placed in special schools which promotes individual models, such as the medical and the charity models.
1. Individual Models
a). Medical Model
                     [image: C:\Users\LENOVO\AppData\Local\Temp\ksohtml6872\wps3.png]
[bookmark: _Toc100302336]Figure 3: The Medical model of education system
Under ‘medical’ model, (Jay, 2021) explains that, ‘disability is seen as a medical problem that resides in the individual and that it is a defect in or a failure of a bodily system and as such is inherently abnormal and pathological’. The medical model requires the child to be fixed outside the school system, through medical interventions, before they are considered fit to be part of the education system. For instance, some children with some conditions that affect their learning are told to be treated and get well before they can join other children. Some may even have to be taken to traditional healers, where they can even spend weeks or months before they show signs of healing. The goals of intervention in this model are curing the condition first, softening of the physical condition to the greatest extent possible and offer rehabilitation services. During this time, however, children are excluded from school as they are not allowed to attend school before they get better.
b). Charity Model
According to (Griffiths, 2019), in this model, “impairment is a terrible thing that befalls an individual, who then needs the charity of ‘normal’ people to help, whom they have a debt of gratitude”. Below is an illustration showing a learner who depends on charity in order to learn:
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[bookmark: _Toc100302337]Figure 4: The Charity model of the education system
This model champions exclusion in the sense that help is given to a child outside the school systems. Unlike the medical model which requires the child to be treated or fixed first before they can be re-admitted in the education system, this model follows the learners and provide the education at their own homes. Though the children are receiving the education and all the help they need, they are not learning together with their friends – they are excluded. In many countries, this type of education flourishes because it is donor-driven, in the sense that the system survives on charity given by donors. The schools receive money to continue supporting the vulnerable in society, especially disabled children.
It is clear that under individual models, the education system tend to perceive the child as the problem, and that the child needs to change or needs charitable help separate from the support that all the other children receive, subsequently affecting the kind of educational solutions created for learners.
2. Social Model
The social model approach must be followed very well in the development of the inclusive education curriculum. When followed correctly and closely, it can help us to understand where the causes of exclusion lay within our society. With this knowledge, we will endeavor to change society and not the children who are being excluded from the education system. Take, for instance, disabled children who are discriminated against and forced to attend special education school, even when they could access regular schools in their neighborhoods. The rights of these children are being violated by such policies and practices, which follow the individual models like medical and charity models, further leading to the exclusion of children from school. (Jay, 2021) noted that, “the underlying principle of the social model of disability is that disability is a social construct, where standards and limitations that society places on specific groups of people are what disables a person”. With this perspective, everything from government laws to education, and from employment opportunities to access to communal facilities, takes on a different meaning. Disability is, therefore, grounded and rooted within society’s failure to provide suitable services and ensure the needs of people with exceptional challenges are considered, (Griffiths, 2019). Hence, disability occurs as a result of society’s lack of understanding of individual differences.
In this model, all children learn together, in the main stream. The teachers teach the children according to their individual learning styles, thus differentiation. 
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[bookmark: _Toc100302338]Figure 5: The Social model - an Inclusive education system
The previously excluded children are now included in the main education system, thus inclusive education. Under the social model, it is understood that the system needs to change so that it accommodates all children, and this leads to a different – and much more inclusive – set of education solutions, (Little, 2016).
[bookmark: _Toc100302436]The difference between Special, Integrated and Inclusive Education
Inclusive education is a term that has been misapplied and used to describe lots of different education work, most of which is not necessarily inclusive education. For instance, any school system that has children who are disabled entering the same school gate with others but learning alone, has been called an inclusive school. Having children who are differently abled and/or who are disabled in the same school or same class with ‘normal’ children does not mean the school or class is inclusive – it goes beyond that, in terms of allowing children to be present, to participate together with others, and achieve to the best of their abilities at the end of it all. Therefore, school systems need to think about what they are doing or practicing if it matches with what is being said. This will remind us of the differences that exist between special, integration and inclusive education systems of education.
Special Education: (Gupta, 2021) clarifies that, “special education refers to a range of educational and social services provided by the public school system and other educational institutions to individuals with disabilities, which learn along with their disabled peers”. This education provides students with exceptional needs with specialized learning, such as students with learning disabilities or mental challenges. This is an education system for ‘regular’ children (round pegs) and a different system for ‘special’ children (square pegs) as shown in the illustration below. The wooden board represents the school systems while the pegs represent the children in these schools.
                         [image: ]
[bookmark: _Toc100302339]Figure 6: Special education illustration
                                    ‘Regular’ school                ‘Special’ school
In this education system, children are separated mainly by their physical appearance, that is, children who have disabilities or are disabled are sent to their own schools commonly known as ‘special’ school, while the children considered to be ‘normal’ are sent to the ‘regular’ schools. Children with special needs are only accepted in special schools and this tends to be costly for the families who have to travel long distances to access these schools. This education also requires trained professionals, specialized infrastructure facilities, and special education curriculum is required in order to function properly. There are no inclusion practices here as it is education only for exceptional children, who are separated by schools, and/or even further, in classrooms.
Integrated Education: (Difference between Special Education, Integrated Eduation & Inclusive Education, 2021) defines integrated education as “the educational program in which exceptional children attend classes with normal children”. It is basically the mixing of children who need and those who do not need specialized assistance in one room but still give specialized help to the exceptional children. In short, it is a system of education where special need learners are included in mainstream educational system on conditions set by the system. In the illustration below in figure 7, it shows a square peg is being modified so that it can fit in the round holes on the wooden board (making square pegs fit into round holes). It is education for all children with some adaptation, where the child must adapt or fail completely because the education system remains the same.
                                 [image: ]
[bookmark: _Toc100302340]Figure 7: Integrated education illustration
                                                                    Integrated school
The child is chiseled so that he/she can fit in the school system, which is not ready to change in its operations in order to accommodate the child. The learner is given conditions which they should meet before being admitted into the school. This system is not inclusive either.
Inclusive Education: (Gupta, 2021) observes that an inclusive classroom is a general education classroom where learners with and without learning difficulties learn together. This approach is new and it seeks to include all children, regardless of their race, culture, religion, and ethnicity, social status, with or without disabilities, slow learners, fast learners, poor or rich. In short, it brings all learners to learn together in one classroom and equal opportunities are accorded to each learner regardless of their strengths or weaknesses, to ensure maximum potential to learn and achieve. Figure 8 illustrates that, despite the differences in children, they all have a potential to learn to the best of their ability, under the same roof, and in the same school. The education system has adjusted in all the barriers that could hinder inclusivity and now accommodates all learners, who can be present, participate fully, and achieve to the best of their ability.
                                       [image: ]
[bookmark: _Toc100302341]Figure 8: Inclusive education in an inclusive school illustration
In this school, all children are welcome and learn together, just as they play together in their home communities. The system adjusts in order to have all learners fit just like the different pegs on the wooden floorboard. Inclusive education is the most cost effective as there is no special infrastructure, no special curriculum is required, and all students are welcomed by their neighborhood schools.
The three illustrations above show exactly what is happening and clarifies what inclusive education really is and not some education systems purporting to be inclusive when they are special or integrated types of education.
[bookmark: _Toc100302437]Barriers to Inclusive Education
Every school, community and/or country is very different from the other and the reasons why children are excluded or are included differ significantly. Socially, inclusive education can be understood better when the focus is on things that make children not to be included in the education system within societies children live. Children with disabilities find it hard to walk around the school grounds maybe because the paths are not well paved and surely this cannot be blamed on the child, but the school authorities who do not remove the rocks and make the paths passable who should be blamed. Therefore, an analysis of the barriers that make children not to attend school, not to participate even when they have a chance to attend, and not to achieve to the best of their abilities even when they attend and participate in class, should be carefully done. 
According to (Vimal, 2021), “a barrier is an object, thing, action or situation that causes an obstruction, and can exist naturally, be man-made, or a combination of both”. An understanding of barriers to inclusion is very important as well as those things that can be barriers and even how children are affected by those barriers. It is necessary to think this way even as solutions to the identified barriers are being put in place in order include more children. It is also important that when developing more inclusive, quality and child-friendly education, a clear focus is drawn on the expected challenges or barriers children face on a daily basis in their school and community. This will help in finding appropriate solutions that addresses those barriers with ease.
It is not always easy to recognize barriers since they cover a wider range of issues, and different people may perceive or prioritize different barriers to inclusion within the same situation. (Sunanda, 2020) argues that, “while inclusive education has its benefits, there are enormous challenges and these cause barriers delaying its effective implementation especially in developing countries”, like in Zambia. As already discussed, there is need to think about these barriers from a social perspective, that is, those which would cause children be excluded in the school and education system at large.
There are different types of barriers that affect inclusive education from being realized fully and effectively and here are the five main barriers to inclusion of children in education systems:
· Environmental Barriers: Schools, especially in the rural areas, have poor basic infrastructure, for instance, no ramps, good toilets, and lack of appropriate human resources. Undoubtedly, most school structures and environments do not respond favorably to this requirement in order to include all learners, even those on wheelchairs and crutches, with vision impairment, and many other challenges children face. (Vimal, 2021) notes that, “there is also lack of facilities or assistive technology to aid children with a particular type of difficulty”. Lack of these devices means the learners are unable to meaningfully participate in the affairs of their classroom and school community as a whole. Environmental barriers, therefore, may include buildings in the school such as toilets, which are not accessible or are unsafe, or sub-standard or dangerous to use by the learners in school, as well as paved ways and rails for easy movement by learners on wheelchairs and/or the visually impaired, respectively.
· Attitude Barriers: anyone who behaves, perceives, and has an assumption that ends up discriminating against any child, especially those with exceptional challenges, due to their physical or social or emotional being has a negative attitude which is against the inclusive principles. These barriers are usually as a result of a lack of understanding, leading to people ignoring, judging, or having misconceptions about a person with disability, (Vimal, 2021). Therefore, it is clear that negative attitudes, from anyone in charge of learners, can be one of the greatest barriers to inclusion in education. (Sunanda, 2020) observes that the attitude of teachers toward inclusive education is a very important factor determining the success of inclusion. Therefore, teachers with negative attitude may not support the learners who are differently abled or with exceptional challenges, which even other learners may copy. 
· Policy Barriers: many times policy makers who do not fully understand and have a different view about inclusion can be a barrier to the attainment and implementation of inclusive education in school, (Barriers to Inclusive Education, 2019). Inclusion is not just or simply about physical proximity but it is about intentionally planning for the success of all learners. A good inclusive policy would emphasize that no school should deny admission to learners based on any type of discrimination. However, most countries have policies which seem to have inadequate administrative provisions to ensure proactive application of inclusive education as it should be. Policy barriers may in simple terms, include inflexible learning structures and unfavorable timetables for children who have to walk long distances and sometimes cross dangerous rivers, forests or bridges. Some curriculum have no room for adjustments and are so narrow to accommodate all learners with different learning needs and may have little or no relevance to the learner’s daily experiences. This means the learners are not prepared for the world of work, thereby excluding them already from future societies’ needs and potentially making them poor before they are adults..
· Practice Barriers: The practices that go on in the school, whether in the classroom or at administration level, have a significant role to play in the attainment and implementation of inclusive education in the education system. Sometimes what goes on in any institution is a reflection of the training and skills individual education officers and/or teachers possess, such as inadequate training and lack of awareness of better strategies to use in order to include all learners, or even leaders not effectively supporting the process of inclusive developments in the school. (Vimal, 2021) observed that, “in any educational system, the curriculum is  one of the major obstacles or tools to facilitate the development of more inclusive system”. In most countries, the curriculum is outdated and does not consider the differently abled children or children with exceptional needs. Because of this rigidity of the curriculum, teachers are not able to adapt the curriculum even when they are faced with a situation that requires doing so.
· Resource Barriers: insufficient funding is a chief threat to the implementation of inclusion. (Barriers to Inclusive Education, 2019) outlines that inadequate funding is reflected in the lack of resources like insufficient classrooms, lack of teachers, scarce of leaning materials, inadequate facilities, and absence of support. Resource barriers therefore may range from a shortage of teachers especially in rural areas where the teacher-learner ratio is very high, large classes putting much pressure on infrastructure such as desks and making many children sit on the floor, low and ineffective support services, to including specialists and teacher assistants who can offer language or learning support. According to (Sunanda, 2020) however, “one of the main features of inclusive education is to bring into the classroom the necessary physical and human resources for the differently abled learners”. The presence of both the teacher and the learning and teaching materials ensures that all learners are catered for and their needs are met in one way or the other, thereby participating fully in their learning and achieving to the best of their abilities.
Barriers are a stumbling block towards the attainment of inclusive education and it will be wrong for us to always thing barriers are or will always be physical in nature. As discussed above, there are a number of barriers that exclude children from being included in the education system. A number of these barriers can easily be solved by thinking together and find solutions within our society as they happen and are fueled by our own societies. It is also clear that not many will need financial solutions but will need individual contributions in terms of actions we take.
[bookmark: _Toc100302438]Conclusion
Inclusive education must be understood as ensuring children are present in school and all barriers that stop them from attending school are removed; ensuring that learners are participating in all the academic and/or social activities, and are achieving in learning and school activities to the best of their abilities. (de Souza, 2018) noted that learners with disabilities need inclusion as everyone is different and accepting them will help not only them but society in general. However, it must be emphasized that Inclusive education is not just having children with special education in the school but goes beyond that. There is need to ensure that the children are learning together and teachers are using the correct and effective methodologies which would ensure learners achieve to the best of their abilities. It must be understood that integration and special education are not inclusive education systems, but further exclude children in practice.
[bookmark: _GoBack]For one to understand what inclusive education really is, there is need to understand the two models, that is the individual and the social models. Individual models include the medical and charity models. The medical model insists that the child has to be fixed, many times by providing them with medical interventions or chiseled so that they are fit for a particular education system, failure to which they are excluded and lose out in their education. The charity model on the other hand seems to be helpful to the learner but does not allow the learner to learn with others. The child will have to receive help away from the regular school, with the support of donors. This is an exclusion type of education and usually benefits the proprietors of the schools more than the child benefits in school. The most ideal of the education system is the social model, which ensures that children learn together and are included in the regular education system. Teachers have to find ways of including children in learning by differentiating and using children’s various learning styles – all children can learn but it is important to understand that they do not learn in the same way. (Heissenbutte, 2014) concludes to say, “by creating inclusive schools where all ideas are honored, and all abilities are valued and cherished, we transform the way the world could be”. We surely make the children’s world – the school – a better place to live, to socialize, to interact, to play, and to learn and achieve. 
In the quest to include all children, barriers will always be there and must be removed in order for children to learn. Though some barriers will need money to solve, most barriers do not need financial interventions but concerted efforts in addressing them. School administrations, teachers, community members and the government need to think together and find solutions amongst themselves and stop blaming the children for not being present, for not participating fully, and for not achieving to the best of their ability in school.
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