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Learners who are deaf are considered exceptional learners. These learners require special services which must be offered by qualified and skilled teachers so as to respond to the unique needs of the learners. All learners are equal and should be provided with equal opportunities for career education. Problems faced by learners with hearing loss or deafness include communication, academic, social, emotional, and family problems. It is of paramount importance to provide those students with services needed in order to enable them to achieve an optimal life. Some of the services include work-study programs, post-secondary institutions, vocational rehabilitation, and social security. All this mean that a clear and concise curriculum that caters for the needs of the learner who is living with deafness should be made available. In this discourse, the writer is going to discuss a curriculum which he considers appropriate for Deaf pupils. Terms like curriculum, Deaf and inclusion will be defined as the essay unfold. 
Lahey (2012) defines curriculum as a continuous reconstruction, moving from the child’s present experience out into that represented by the organized bodies of truth that we call studies and the various studies.  According McPhail (2021) the term curriculum refers to the content and sequence of knowledge to be taught in an area of instruction. This definition is silent about the materials, activities and purpose of learning. This implies that a curriculum focuses on all educational activities generated by the school towards a purpose whether it takes place within the school or outside the school. The curriculum consists of aims, methods, resources and opportunities for learning as planned by the school.  
The term Deaf (with a capital D) is used to describe those members of a community of deaf people who see themselves as being part of a distinct cultural and linguistic group and whose main mode of communication or first and functional language is sign language, (Chimedza and Petersen2004). This means that even hearing children of deaf parents who use sign language as their first language may be considered to be Deaf. They belong to the Deaf culture. On the other hand, most of those who are hard of hearing may not be considered to be members of the Deaf culture on account of their use of speech and association with the hearing culture. There are also a few deaf individuals who are not Deaf. They do not use sign language, but communicate through speech. The term Deaf, therefore, has less to do with the status of not hearing than it has to do with the mode of communication and language used.  People who are Deaf range from those with a slight hearing loss through a substantial hearing impairment to complete deafness (Hapanyengwi 2013: Peters 2004). Hearing loss may be of particular areas of sound for instance higher frequencies or may be exacerbated by tinnitus such as ringing or other continuous noise in the ears (Winter and O’Raw 2010). Deafness or hearing impairment may often be an invisible disability since there are no outward signs that the person cannot hear well.
 Inclusion according to UNESCO (2012) is the philosophy that all children and young people, despite different cultural, social and learning backgrounds should have equivalent learning opportunities in all kinds of schools. It is a process of addressing and responding to the diversity of needs of all learners through increasing participation in learning.  The focus is on generating inclusive settings ,which should include respecting, understanding and taking care of cultural, social and individual diversities; providing equal access to quality education and close coordination.

Inclusion is possible, but to sustain students as full members of their classes and schools, programs must go beyond placement and communication access issues. To facilitate full membership of deaf learners, inclusive programs must carefully address attitudes, teacher roles and relationships, student knowledge and curriculum, structural barriers, extracurricular activities, community relationships, and parental support.

Many authors, when writing about inclusion, have focused on Deaf learner’s access to classroom communication (Hoadley and Jansen 2010. Without access inclusion is impossible, but communication access alone is not sufficient for effective inclusion. An effective inclusion program requires an examination of issues that either promote or hinder effective learning in the classroom community. Successful inclusion implies that all learners and teachers are accepted and valued by the school and that their unique needs are met within the classroom and school community. 
   Eccariuis (1997) describes the education of students who are deaf and hard-of-hearing as a complex process which requires appropriate placement, identifying the mode of students learning, modified curricula, using audiological technology, schools and family services, and identifying strengths and needs of targeted learners through psycho-educational and audiological assessment. The process of educating learners who are deaf and hard-of-hearing are affected by different factors like attitudes, qualified and skilled teachers, quality of services offered to schools and families, acoustic environment, family environment, type and degree of hearing loss, language and speech abilities, and the existence of additional disabilities (El-Zraigat, 2009). 
In most of our schools, the deaf are not regarded as normal learners. As soon as they are identified, they are quickly removed from the main stream and sent to a special class, thus exclusion. The current primary school teacher education curriculum where all the majority of subjects are largely silent on Inclusive Education shows no commitment to inclusivity. On leaving college as a qualified practitioner, the qualified personnel  is ill equipped to effectively assist those with special needs, especially hearing loss to the extent that the purported inclusive classroom will be a de facto exclusion zone where the child with special needs is clearly left alone and ignored as others learn (Musengi and Chireshe, 2012). 
It becomes very difficult to advocate for a transition from separate placement offered by special schools to so called inclusive schools which in real essence will be damaging in terms of educational attainment and self-esteem. Without the requisite infrastructure and the correction of negative attitudes towards Inclusive Education in teacher education institutions and the curriculum, it is only proper to say that special schools will remain a useful tool in addressing the educational aspirations of persons with disabilities in Eswatini and other countries. Samkange (2013) posits that the mismatch between policy (Curriculum) and implementation might be an indictment of the government’s planning, implementation and supervisory machinery which seems to work without particular benchmarks and timelines.  Critical stakeholders like teacher educators, teachers and parents are not consulted for their input during policy formulation and yet they are supposed to implement programmes for the people who are Deaf. It is of great importance therefore, for the curriculum to be made to cater for the individual needs of different diverse learner. 

Hearing loss significantly influences the language and speech development of students who are deaf and hard-of-hearing that negatively affects their academic achievement, social and emotional interaction, and cognitive milestones (Moores, 2001). According to El-Zraigat (2009) reports that the students who are deaf and hard-of-hearing had poor expressive writing skills. Another study carried out by El-Zraigat (2010) indicates that the students who are deaf and hard-of-hearing lack adequate reading skills in general. A study conducted by El-Zraigat about problems faced by students with hearing loss. Problems faced by students who are deaf and hard-of hearing revealed that students with hearing loss suffer from communication, academic, social, emotional, and family problems. The study recommended providing those students with services needed in order to enable them to achieve an optimal life. Baines (1991) indicates that students who are deaf and hard-of-hearing need special language, speech, and audiological rehabilitation curriculum. It also emphasizes the effectiveness of teaching phonological skills to a child who is deaf, likewise, EI Zraigat (2010), stresses that educating students who are deaf should be linked to language learning with content learning. This shows how important it is to cater for the individual needs of the learner who has hearing loss.
The curriculum of the learners with hearing loss or who are deaf should be well planned. The curriculum could be  planned by the school for example subjects like Mathematics, languages and sciences, the co-curricular activities for example sports, cultural activities and educational tours as well as from the hidden curriculum that results from the student’s interaction with the school environment and the school community (Chitiyo 2004). There is need for catering for these learners and since the teachers will plan the curriculum from their previous experience with other learners. They know what and how these learners who are deaf should interact. An approach which seeks to revamp the way the education curriculum has been perceived and handled at primary school level for it to succeed and have a purpose to the people who are Deaf should be put in place.
Social and emotional skills are generally learned through listening, communicating and interacting with others (Gatawa 1998). Children who are deaf or hard of hearing often lack the communication ease and opportunities for social interaction important for developing a positive self-concept. They also miss out on incidental social skills learning. Social-emotional skills include self-awareness as personal qualities, self-management, support networks, personal responsibility, decision making, social awareness, social interaction including conversation skills and conflict resolution (Chitiyo, 2004: Lipsky and Gartner 2007). On the other hand, Samkange (2013) maintains the importance of a social learning curriculum for children who are deaf, and Nyoni, Marashe and Nyoni (2011) reflect the crucial role of empowerment of parents of deaf and hard-of-hearing children to manage their stress and resources. When social-emotional skills are explicitly taught, students can develop self-awareness, manage their emotions, set and achieve personal goals, and develop positive relationships. The development of these skills assists them with decision making and responsible behaviours related to school and life success. Students who are deaf or hard of hearing need opportunities for building concepts and vocabulary to identify emotional states.
Effective and efficient communication systems are of great importance to the learner who is deaf. These communication systems include non-verbal, oral or sign systems. A solid communication base is a precursor to language development. The communication and language needs of students vary depending on factors such as age of identification, age of amplification, aetiology of hearing loss, presence or absence of additional disabilities and family dynamics Gibbons & Gibbons,(2016), (Hapanyengwi 2013).This is the reason why teacher should be well versed with verbal and non verbal communication skills. Sign language should be encompassed in the training of teachers at teacher’s colleges so as to avoid exclusion of learners who are deaf. If the teacher is knowledgeable of sign language, he or she will be able to make effective communication with all the learners. Learning equipment, like hearing aids should be provided by the school’s responsible authorities. The school heads should buy all the necessary equipment so that all learners will not have difficulties in learning.
In conclusion, all learners are human and should be catered without discrimination because of disabilities. In actual fact, disability does not mean inability. The learners who have a hearing loss need to receive knowledge just like any other learners. Even though they face a lot of challenges like communication and lake of educational services, they too should have an equal opportunities for learning. The government, the teachers and the parents must work hand in glove to make inclusion a success. 
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