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Introduction
	Every year teachers enter into a classroom full of fresh learners, but the students come with a wide array of personality traits. One of the goals of an educator is to provide a healthy environment for students to engage with each other; some people even argue the primary goal of school is socialization of students. With that critical objective in mind, teachers must be aware of the negative traits that students may carry into the room and how to help all of their students. Darlene Lancer warns readers to avoid persons who exhibit traits in what psychologists call “the dark triad” in her 2018 article posted on Psychology Today’s website. The three key features of the dark triad are narcissism, psychopathy, and Machiavellianism; Lancer clarifies that these personality traits are not indicative of a fully developed personality disorder but are negative personality traits that can have harmful impact on others. Articles like hers provide valuable advice for individuals particularly in avoiding intimate relationships with such persons, but educational scholars can consider her comments in light of student dynamics in a classroom when they cannot avoid interactions. Because these personality traits are not rare, teachers will inevitably encounter students who engage in manipulative behaviors and may combine these traits and develop harmful patterns in their engagement with others. Knowing how to recognize such traits and learning some concrete interventions is invaluable in creating a safer classroom for all learners. 
Identifying Difficult Traits
	Lancer’s three difficult traits are narcissism, psychopathy, and Machiavellianism which she says is marked by manipulation (2018). Because all three of these traits can involve manipulation of others, teachers need to identify how they may manifest and harm other students in their classroom. The first guess may be that narcissistic students are more inclined to bullying, but a longitudinal study by Reijntjes et al. published in 2015 disproves such a simple link. While youth studied with both narcissistic and psychopathic traits operate with feelings of entitlement and this can be concurrent with bullies seeking power over others they feel entitled to, the longitudinal analysis proved the relationship between these factors to be much more complicated. That said, they were not dismissive of the correlation between narcissistic tendencies, particularly linked with psychopathy, and bullying in young adults. This is an important distinction for educators because every teacher should be attentive to bullying in her classroom in order to stop such behavior, but looking for patterns and motivations also helps in addressing future behavior concerns. 
One of the first elements Reijntjes et al. bring up in their approach is how narcissistic individuals are more inclined to engage in indirect bullying. They also identified key differences in bullying behaviors among boys and girls. Girls generally engage more often in indirect bullying whereas boys are more likely to engage in physical aggression or direct bullying. While analyzing the differences between girls and boys who scored high on narcissism, they discovered key patterns in behavior among the boys: “boys high in narcissism were substantially more likely to display high levels of both direct and indirect bullying than were their male peers lower in narcissism. This link with narcissism was stronger for indirect than for direct bullying. Although for boys being consistently high in narcissism is strongly associated with being consistently high in both types of bullying (as well as total bullying)” (Reijntjes et al. 2015, p. 72). Teachers attending to the patterns in their classroom may note the motive of some of these students; the researchers considered the drive for social dominance as a correlation between bullying and narcissism. One of the interpretations of the study was that narcissistic boys found indirect bullying effective in gaining the social dominance they were seeking. When teachers are observing narcissistic traits like vanity, sense of superiority, or entitlement in the classroom setting, it may be a warning to look for behaviors of indirect bullying which often happens outside of the classroom. 
As the three personality traits (narcissism, psychopathy, and Machiavellianism) are linked with aggression (Muris et al 2013, p. 659) particularly in youth, educators can be attentive to the potential for bullying, but they should also consider this particular combination of personality traits as something that may include apathy towards moral values. This may not be surprising since lack of empathy is common among all three. Sijtsema et al. (2019) introduced the element of moral disengagement specifically when studying the dark triad in adolescence. Their conclusions also had significant differences between girls and boys who reported having the dark triad personality traits and their negative behaviors, but they indicated there was moderate to strong correlation between the dark triad personality traits and antisocial behavior. Perhaps most importantly they “found unidirectional longitudinal links from antisocial behavior to the general dark personality factor and Machiavellianism” (2019, p. 1361) which means that the negative behaviors can lead to or promote growth of the personality traits. Here is where teachers can find value in curtailing negative behaviors in their classrooms before they have opportunity to reinforce dark triad personality traits. It begins, however, with noticing and intervening when antisocial behavior occurs among students.
While attentive to the relationships between students, teachers also need to be conscious of how students are attempting to manipulate their learning environment through student-teacher interactions. McLellan and Jackson (2017) develop the concept of “academic entitlement” in their 2017 paper primarily focused on North American universities though any teacher in primary or secondary schools in a wide range of cultures can see the growth of this unhealthy entitlement. Significantly, their term is rooted in the “entitlement” that describes narcissism in the DSM-V (2017, p. 161). While academic entitlement is a broader concept of expectations students have of teachers which may be largely unrealistic, the link to narcissism may give insight to teachers hoping to educate students with an inflated sense of entitlement. Particularly as students increasingly enter classrooms viewing education as a consumer commodity which leads to incivility and disrespect in the classroom, teachers must adapt pedagogical strategies to address manipulative behaviors effectively. Students who expect high grades with low effort coming to teachers in order to demand grade inflation may only have academic entitlement, but a well trained educator must also look for the underlying personality traits that motivated the student. 
Interventions in the Classroom
Teachers are often given training and resources to address bullying, but identifying the warning signs of narcissism or psychopathic behavior may provide an opportunity to prevent bullying. Teachers can engage in anti-bullying interventions with the hope that they may prevent development or entrenchment of dark personality traits because research shows such traits are influenced by external factors during formative years. “These findings suggest that, at least in a general population sample of adolescent boys, psychopathy characteristics are malleable and may change as a function of both antisocial conduct and, to a lesser extent, cognitions” (Sijtsema et al. 2019, p. 1361). These researchers elaborated that their particular study did not cover the effects of other factors that could influence such development but mentioned peers and parents. Educators have considerable influence in the lives of impressionable youth as they create social norms through classroom management and pedagogical strategies. 
While McLellan and Jackson may have been studying what strategies could help teachers reduce the pervasive symptom of academic entitlement, their suggestions could also help teachers dealing with deeper personality conflicts like the dark triad. Combined with the findings of Sijtsema et al. that negative patterns may lead to reinforcement of dark triad traits, teachers can use practical interventions to avoid such reinforcement. Direct instruction of self-regulated learning skills may reduce academic entitlement (McLellan & Jackson 2017, p. 175), and with such an intervention curbing the negative consumer mindset in the classroom, all students will benefit. Students with tendencies toward narcissism, however, may benefit more as they learn a less self-centered perspective of education. 
Conclusion
Individuals in pursuit of healthy relationships should certainly heed Lancer’s (2018) caution to avoid intimate relationships with selfish, manipulative, and toxic people. In the context of education, however, it is valuable to be aware of these dark triad personality traits in order to approach students with compassion and kindness while teaching other students healthy boundaries. Educators must always consider their obligation to teach socialization skills in addition to their curriculum objectives, and identifying toxic traits like these is important to be able to then implement intentional interventions. Creating a classroom that emphasizes the value of honesty and empathy is one way that teachers can not only protect themselves but protect others from the negative effects of the dark triad.
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